This article discusses the results of the research carried out within the frame of a joint project of two faculties Ivane Javakhishvili Tbilisi State University (the Faculty of Humanities and the Faculty of Psychology and Education) ''Elaboration of Multilingual Education strategies for integration of ethnic minorities into society'' and focuses on the degree, quality and effectiveness of competence in the Georgian and English languages revealed by non-Georgian speaking students enrolled in Georgian Universities within the frames of the programme referred to as 4+1.
Introduction
The program aiming at facilitating enrollment in Georgian Universities for national minorities (1+4) was adopted in 2010. This program, which is considered to be important for both ethnic minorities as well as for the majority, played a considerable role in the process of integrating national minorities into society. However, during the six years of its implementation a number of issues have arisen, the description and analysis of which are crucial for enhancing the Program.
This article discusses the results of the research carried out within the frame of a joint project of two faculties Ivane Manana Rusieshvili, Izabella Petriashvili, Kakha Gabunia, The enhancement of state and foreign language # 9 2016 teaching to national minorities in Georgia (using the examples of Azeri and Armenian students) pp. Javakhishvili Tbilisi State University (the Consequently, the Georgian language preparation educational program aims at providing the non-Georgian speaking students with communicative skills.
It is worth noting that the situation tends to be difficult regarding both of the issuesteaching Georgian as a state language to the students mentioned above and regarding teaching English as a foreign language. The project carried out at TSU is focused on revealing issues related to the learning and teaching of Georgian as a state language and
English as a foreign language to such students on the one hand and the analysis of the data and providing recommendations for them, on the other. The project data were collected by means of field research.
The aim of the field research
The aim of the research was to explore initial, linguistic competences and the factors hampering the process of achieving the competence in the state language (Georgian) as well as the foreign language (English) of the non-Georgian speaking students applying to the BA of English Philology at TSU via the Program .
Based on the goals of the research, two main tasks were outlined: In addition, one of the goals of the research was providing recommendations regarding the issue for schools, universities and the Ministry of Education of Georgia.
Issues regarding teaching the State

Language of Georgia
This research revealed certain issues regarding teaching the State language at the high school stage of secondary school (XI -XII forms).
The data for the survey were collected based on the analysis of the questionnaires filled out by 432 students learning Georgian were male students and 182 females (43%).
Although the gender balance is observed, it should also be noted that among the Azeri students the male students prevail (61% -39%) whereas among Armenian speaking students the number of girls is slightly higher.
However, although the overall number of Armenian speaking students is lower than that of Azeri students, the overall number of boys is higher (Tabatadze., Gorgadze, 2016, pp. 8-16 ).
3 Results of the research
The questions of the questionnaire were whereas the category "very bad" was indicated only by 11 students, ''fair'' by 51 students and finally, ''bad'' by 90 students. Tabatadze., Gorgadze, 2016, p. 63.
In addition, the fact that students are generally prone to exaggerated self assessment is confirmed by problems frequently arising at the BA level and a high number of dropout students (from the first generation of those students who became students by the quota system) (Tabatadze., Gorgadze, 2016, p. 63, pp. 8-16 ). Self-assesment Percentage Pretest Prsentage # 9 2016 teaching to national minorities in Georgia (using the examples of Azeri and Armenian students) pp. 55-83 Table N 
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The environment in the region, village, town Other ( or no answer) Diagram 3. What do you think is the reason for the fact that after having finished 12 grades at schools your command of the Georgian language does not meet the required ISSN 1987-9601 (print) International Journal of Multilingual Education www.multilingualeducation.org Table N Georgian; 34 singled out reading Georgian books as the major factor in learning the language whereas 24 indicated outings and other out-of-class activities to be crucial in ISSN 1987-9601 (print) International Journal of Multilingual Education www.multilingualeducation.org this respect; 9 students stressed the importance of allotting more hours to the Georgian language to be extremely helpful for them and necessary for the program; 6 students considered watching Georgian TV channels a major factor in raising their competence in Georgian whereas 6 students thought that exchange programs with Georgian schools would be helpful.
Based on the survey of the students, a number of issues were singled out which could only be solved through cooperation with various institutions.
In order to further identify the reasons behind the slow process of integration of the students from ethnic minorities into society, the teachers of the Georgian language working within 5 universities were invited to participate in the survey. As a result of this part of the survey, several major issues were revealed (together with several other points -an analysis is given below). Manana Rusieshvili, Izabella Petriashvili, Kakha Gabunia, The enhancement of state and foreign language # 9 2016 teaching to national minorities in Georgia (using the examples of Azeri and Armenian students) pp. How do you overcome the above mentioned challenges?
The answers to this questions revealed that students a) take private lessons (9 students); b) rely on the help from groupmates (5 students); c) do not cope with the problem at all (6 students); d) work individually, employ the internet and additional materials in English.
c) The teachers' qualifications
The goal of this block was to analyse the attitude of the teacher towards their students, which is one of the most important components of the learning process.
How would you assess the competence of your English teacher at school?
Unlike the assessment of the Georgian language teachers, in this section the students were more realistic and indicated that (a) they liked the teacher very much (7 students); (b) the teacher was mediocre (18 students); the teacher was weak (5 students). As well as this, the following reasons were indicated in the section of "Other'': the teacher was irresponsible and non-professional.
Which of these activities were given more attention at the lesson of English? a) Speaking -3 students; b) Writing -12 students ; c) Reading-11 students; d) Listening-3 students; e) Grammar exercises-15 students; f) Pronunciation -2 students; g) Literature -was not mentioned by students;
h) The majority of the students indicated the understanding of the text.
One student did not answer the question. ISSN 1987-9601 (print) International Journal of Multilingual Education www.multilingualeducation.org
The questions "Do lecturers and teachers take into consideration the competence of the students in English" and "What is being done in this respect to overcome/neutralize the issues" were answered positively by 30 students, whereas 2 students indicated no assistance in this respect and 4 students did not answer the question at all. Egnlish is an international language; c) it is very difficult for the first year students to be successful without English.
Is it necessary to introduce an additional institution for academic or social support at the level of BA programs?
This question was answered positively by 20 students; negatively by 1 students and 15 students did not provide any answers at all.
As it can be seen, the analysis of the questionnaire singled out a range of issues which have to be overcome by cooperation of various institutions.
Analysis of the interview with the professors of English Philolgy
As mentioned above, within the research the interview was conducted with 4 professors of English philology who teach
English to Azeri and Armenian students.
The interview was conducted in three directions:
1. The English language competence of non-Georgian students when entering the university, and typical language errors revealed later in the process of studying, the reasons of these errors and the methods used to eliminate them.
The analysis of the interview revealed that on average language minority students (mostly Azeri and Armenian) enter the university with the English language competence at A1-A2 level, which is a rather poor indicator.
As for the typical errors of the students, according to the respondents the biggest problem is mispronunciation, speaking, questions and answers. Because of the scarce/poor vocabulary it is difficult for students to understand and acquire material ISSN 1987-9601 (print) International Journal of Multilingual Education www.multilingualeducation.org 
Teachers' relationship with non-
Georgian students apart from their classes, and relationship of Georgian and non-# 9 2016 teaching to national minorities in Georgia (using the examples of Azeri and Armenian students) pp. Georgian students at the University, as seen from the teachers' perspective. 3. It has been noted that the teachers of Georgian as the second language lack the necessary qualifications: most of them are not aware of the newest methods and strategies. Therefore, it is necessary to arrange training for the teachers of Georgian at schools and at higher education institutions both at the ministry and the university levels.
4. It is necessary to create guidelines for the multilingual teachers, which will help them to use contemporary methods and strategies in teaching. A special group of # 9 2016 teaching to national minorities in Georgia (using the examples of Azeri and Armenian students) pp. 12. It is desirable to offer English language courses within the preparatory program, in particular for the students, who intend to continue their studies at the English Philology department. ISSN 1987-9601 (print) International Journal of Multilingual Education www.multilingualeducation.org 13. Half of the students and the majority of professors think it is necessary to combine Azeri and Armenian speaking students, as they will have to communicate in Georgian or English, which will help them in learning both languages.
14. Solving language problems of nonGeorgian speaking students is only one step to integrate them fully into the society. It is necessary that teachers promote joint outof-class activities with students.
It is important to implement
technology in the learning/teaching process -to provide full and equal access to the existing and newly designed electronic resources.
16. It is important to unite separate programs for different ethnic minority students and to implement a common "Program in the Georgian language". It will enable grouping Armenian, Azeri, Ossetian and Abkhazian students together. This will promote the process of integration of these students in the Georgian environment, as well as enhance intercultural education.
